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Final Document Selection (Alphabetical According to First Author)
	Author(s), (year), country, and type of study
	Aim(s)
	Parental involvement measure
	Goal orientation measure
	Participants
	Findings

	Chen & Mok (2023)
China
Cross-sectional
	To examine how students’ perceptions of parental academic involvement and their goal orientations were related to their academic buoyancy and adaptability in mathematics learning
	Parental volitional actions: 
Task support 
Promotion of learning at home
Parental motivational support: 
Emotional support
Parental aspirations and expectations
	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals

	N = 1164 students (8th grade)
Gender: 575 F, 589 M
Mage: No data

	Parental involvement was positively associated with mastery goals and performance-approach goals. 

	Cimon-Paquet et al. (2023)
Canada
Longitudinal
	To examine the bidirectional associations between the types of school motivation and perceived parental monitoring behaviors
	Parental motivational support: 
Academic socialization
Parenting dimensions: 
Control 
	Academic motivation:
Intrinsic motivation
Extrinsic motivation
Introjected motivation
Identified motivation
	N = 328 students (T1) (3rd-4th grade)
Gender: 212 F, 116 M
Mage = 15.78

	Bidirectional associations were found between autonomous motivation and perceived parental socialization. In contrast, perceived parental control did not predict changes in controlled motivation over time, and controlled motivation did not predict changes in parental control.


	Diaconu-Gherasim et al. (2016)
Romania
Cross-sectional
	To investigate the relationship of the adolescents' perception of parenting with their goal orientations and academic achievement
To explore whether goal orientations mediated the association between parenting style and academic achievement

	Parenting dimensions: 
Control vs. autonomy support
Acceptance vs. rejection
	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals
	N = 174 students (9th to 11th grade)
Gender: 59.8% F
Mage = 15.67

	Parental autonomy was positively correlated with mastery-avoidance goals, whereas parental rejection was negatively associated with mastery-avoidance goals and performance-approach goals.

	Diaconu-Gherasim et al. (2022)
Romania
Longitudinal
	To evaluate how parenting strategies and teachers’ behaviors relate to adolescents’ intrinsic motivation and academic achievement
To test whether perceived competence and achievement goals mediate or explain the link between contextual factors and adolescents’ later motivation and academic achievement
	Parenting dimensions: 
Autonomy support
Acceptance vs. rejection

	Goal orientation Mastery-approach goals
Performance-approach goals
Academic motivation:
Intrinsic motivation
Extrinsic motivation
	N = 1458 (T1); 416 (T2); 409 (T3) students (7th to 8th grade)
Gender: 214 M
Mage = 13.19

	Adolescents with higher perceived autonomy and less parental rejection showed higher intrinsic motivation.
Parental rejection was significantly related to mastery goals, whereas parental autonomy support was negatively and significantly related to performance-avoidance goals.

	Kosterelioglu (2018)
Turkey
Cross-sectional
	To determine the effects of parenting styles, as perceived by parents, on high school students’ achievement goal orientation
	Parenting style: 
Democratic, authoritarian, overprotective, and permissive 
	Goal orientation:
Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals
	N = 497 students (9th to 12th grade)
Gender: 53.3 % M, 46.7% F
Mage = No data

	Democratic and overprotective parenting styles had the strongest and most significant impact on mastery-approach goal orientation. In contrast, overprotective and permissive parenting styles had the most significant effect on mastery-avoidance goal orientation. 
Parenting style was found to have a positive relationship with performance-approach and avoidance goal orientations. Specifically, authoritarian and overprotective parenting styles had the most significant impact on both performance goal orientations.

	León-del-Barco et al. (2019)
Spain
Cross-sectional

	To determine the relationships between the different types of goals and the different ways of establishing and policing the rules that the participants perceive from their parents
	Parenting styles: 
Inductive, rigid, and indulgent
	Academic motivation:
Intrinsic motivation
Reward
Achievement 
Social Evaluation
	N=550 students (5th to 6th grade)
Gender: 47.5% F
Mage = 10.73

	Students oriented to social evaluation and reward goals tended to have parents with a more lenient parenting style, characterized by a lack of rules and strict limits for their children’s behavior. On the other hand, students oriented to intrinsic and achievement goals were more likely to have parents with an inductive style, marked by the use of reasoning and explanations to help children understand the consequences of breaking rules.

	Lerner & Grolnick (2020)
United States
Cross-sectional

	To determine whether children’s affect toward maternal involvement and autonomy-supportive versus controlling parenting moderated relations between three involvement types and children’s academic motivation and achievement
	Parental volitional actions: 
Home-school communication and parent interest 
Promotion of learning at home
Parenting dimensions: 
Control vs. autonomy support
	Academic motivation:
Intrinsic motivation
Extrinsic motivation
Introjected motivation
Identified motivation
	Nstudents = 213 students (3rd to 5th grade)
Gender: 111 F, 102 M.
Mage: No data
Nparent = 213 mothers

	Higher levels of school involvement, cognitive/intellectual involvement, and autonomy support by mothers were related to greater autonomous regulation by children.
When mothers were autonomy-supportive, greater personal involvement was associated with more autonomous self-regulation. 
Higher levels of cognitive/intellectual involvement were related to higher levels of autonomous regulation.
A positive association was found between personal involvement and children's autonomous regulation when mothers were perceived as more autonomy-friendly, but not when mothers were perceived as more controlling.

	Lerner et al. (2022)
United States
Cross-sectional

	To explore the relations among the degree to which parents are autonomously motivated to be involved, how autonomy-supportive parents are in the home, personal, and cognitive/intellectual domains, and children’s academic outcomes
	Parental volitional actions: 
Task support 
Home-school communication and parent interest 
Promotion of learning at home
Parenting dimensions: 
Control vs. autonomy support
	Academic motivation:
Intrinsic motivation
Extrinsic motivation
Introjected motivation
Identified motivation
	Nstudents = 145 students (4th to 6th grade 
Gender: 60 M, 85 F
Mage: No data
Nparent = 121 mothers; 24 fathers

	The more parents reported controlled motivation for involvement, the less they engaged in autonomy-supportive involvement. 
A mediation model supported the hypothesis that the more parents reported controlled motivation for involvement, the less they enacted autonomy-supportive involvement. In turn, more autonomy-supportive involvement was associated with children’s lower school worry and higher perceived competence, autonomous motivation, and grades.

	Li et al. (2020)
China
Cross-sectional

	To investigate the integral contributions of parental involvement, autonomy support, and psychological control in predicting adolescent learning motivation (i.e., achievement goals and academic engagement) and subjective well-being (SWB) by implementing a person-centered approach
	Parental volitional actions: 
Task support 
Home-school communication and parent interest 
Promotion of learning at home
Parental motivational support: 
Emotional support
Parental aspirations and expectations
Parenting dimensions: 
Control vs. autonomy support
	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
	N = 3378 students (7th to 11th grade)
Gender: 44.70% M
Mage = 15.60

	Adolescents with high autonomy support and moderate parental involvement had higher mastery goals.
Adolescents with high autonomy support and high parental involvement had higher mastery goals, as did adolescents with moderate autonomy support and involvement.
Adolescents with high autonomy support and high parental involvement experienced higher performance-avoidance goals.

	Martins et al. (2020)
Spain
Cross-sectional

	To explore the impact of maternal behaviors on their children’s orientation toward academic goals
	Parenting dimensions: 
Control vs. autonomy support
Acceptance vs. rejection

	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals
	N=255 students (10th grade)
Gender: 120 F, 135 M
Mage: 15.63

	Maternal behaviors categorized as overprotective and approval evaluation and support were positively related to children's learning goal orientation. 
The approval and support dimension would also contribute to the explanation of performance-approach goals, while the use of punishment would contribute to the adoption of performance-avoidance goals.
Maternal behaviors categorized as control/possessiveness and neglect/permissiveness would be positively related to performance-approach goal orientation.

	Rodríguez et al. (2017)
Spain
Cross-sectional

	To analyze how the perception of parents’ beliefs is related to children´s beliefs, their involvement in mathematical tasks, and their performance.
	Parental volitional actions: 
Task support 
Home-school communication and parent interest
Parental motivational support: 
Parental aspirations and expectations
	Goal orientation: Mastery-approach goals
Performance-approach goals

	N = 897 students (5th to 6th grade)
Gender: 50.2% M
Mage = 10.77

	A positive impact of parental interest in children's progress in mastery goal orientation in mathematics and parental homework help on performance goals was found.

	Shi et al. (2024)
China 
Longitudinal
	To examine the relationship between parental involvement, in two school homework contexts, and children's academic and emotional functioning.
	Parental volitional actions: 
Task support 
Parental motivational support: 
Emotional support
Parenting dimensions: 
Control vs. autonomy support

	Goal orientation: Mastery-approach goals
Performance-approach goals
Academic motivation:
Intrinsic motivation
Extrinsic motivation
Introjected motivation
Identified motivation
	Nstudents = 370 (4th grade)
Gender: 54.9% F
Mage = 9.90
Nparent = 370 mothers
Mage = 40.50

	Maternal control was related to children's performance goal orientation.
Autonomy support positively predicted children's autonomous motivation to do homework.
Maternal control predicted increased controlled motivation to do homework.

	Shih (2021)
Taiwan
Cross-sectional

	To investigate the extent to which teacher autonomy support, parental psychological control, and conceptions of student intelligence function as predictors of the four types of achievement goal orientations.
	Parenting dimensions: 
Control

	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals
	N = 402 students (8th grade)
Gender: 53% M
Mage = 14.8

	Parental psychological control positively predicted mastery-avoidance, approach-avoidance, and performance-avoidance goal orientation.

	Song et al. (2015)
South Korea
Longitudinal
	To examine the mediating effect of goal orientation on the relationship between perceived social support and academic outcomes.
	Parental volitional actions: 
Task support 
Parental motivational support: 
Emotional support

	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
	N = 6089 students (7th to 9th grade)
Gender: 51.8% M
Mage = no data

	Perceived parental academic support was the only support variable that showed comparable correlations with mastery and performance-approach goal orientation. 
All other support variables demonstrated notably stronger correlations with mastery goals than with performance-approach goals.
Parental emotional support predicted higher mastery goals and lower performance-avoidance goals.
Parental academic support predicted not only higher mastery goals but also higher performance approach and performance-avoidance goals.

	Suarez-Valenzuela & Suarez (2022)
Spain
Cross-sectional

	To study the relationship among academic goals and parenting styles with learning strategies in middle and high school students

	Parenting styles: 
Democratic, authoritarian, and permissive
	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals
	N = 358 students (7th to 10th grade)
Gender: 167 F y 191 M
Mage: no data

	Mastery-avoidance goals correlate negatively with the authoritarian parenting style.
The democratic parenting style correlates positively with mastery-approach goals and negatively with mastery-avoidance goals.
The permissive parenting style does not correlate with any goal orientation.

	Suizzo et al. (2023)
United States
Cross-sectional

	To investigate the relationships between adolescents’ future intrinsic and extrinsic goals, current achievement mastery goals, and academic achievement, and to determine whether parental support predicts adolescents’ goals
	Parental motivational support: 
Academic socialization

	Goal orientation: Mastery-approach goals
Academic motivation:
Intrinsic motivation
Extrinsic motivation
	N = 319 students (6th grade)
Gender: 46% M
Mage: No data

	Intrinsic future goals significantly predicted mastery goals. Adolescents with higher acceptance of intrinsic, self-development future goals were more likely to endorse mastery goals in their current academic work.
Adolescents who reported hearing more messages from their parents about the importance of hard work, learning, and education reported higher intrinsic future goals and that, in turn, was related to higher mastery goals. 
However, these parental messages appeared to have a negative effect on extrinsic future goal endorsement when controlling for the effects of intrinsic goals.

	Tunkkari et al. (2024)
Finland
Longitudinal
	To examine bidirectional associations between mothers’ homework involvement, adolescents' academic motivations, and school well-being across transitions to lower and upper secondary school
	Parenting dimensions: 
Control vs. autonomy support

	Academic motivation: Intrinsic motivation
Extrinsic motivation
	Nstudents = 841 T1, 834 T2, 825 T3, 697 T4, 690 T5, 617 T6 (6ºth to 9th grade,)
Gender: 457 F at T1
Nparent = 652 T1, 654 T2, 486 T4, 449 T6
	Maternal psychological control was negatively associated with intrinsic motivation.
Lower levels of maternal psychological control predicted higher levels of intrinsic motivation.

	Wehrspann et al. (2016)
United States
Cross-sectional

	To examine the nonlinear associations between parental involvement and academic motivation
	Parental volitional actions: 
Task support 
Parental motivational support: 
Academic socialization

	Academic motivation:
Intrinsic motivation
Extrinsic motivation

	Nstudents = 150 (6th to 8th grade)
Gender: 56% F
Mage: No data
Nparent = 150 parents
Gender: 87% F 

	Parental reports of academic socialization and home involvement did not correlate significantly with either adolescent intrinsic or extrinsic motivation.
Adolescents' reports of both types of parental involvement correlated significantly with intrinsic motivation, but not with extrinsic motivation.
The positive association between academic socialization and intrinsic motivation attenuated at moderate levels of academic socialization and became negative at high levels of academic socialization. 
There was no association between academic socialization and extrinsic motivation at low and moderate levels of academic socialization, but a strong positive association at high levels of academic socialization.

	Wei et al. (2022)
China
Longitudinal
	To examine whether the role of parents’ homework assistance and academic socialization in youth’s academic adjustment vary throughout the youth’s development
	Parental volitional actions: 
Task support 
Parental motivational support: 
Academic socialization
	Academic motivation:
Intrinsic motivation
Extrinsic motivation
Introjected motivation
Identified motivation
	N = 1863 students (860 4th-5th grade, 648 7th-8th grade, 409 10th-11th grade)
Gender: 938 M
Mage: 10.66/13.88/16.79
N = 1108 mothers, 675 fathers, and 80 other relatives 

	Parental task support had positive effects on youths' academic adjustment in elementary school, no negative effect in early high school, and no effect or negative effects on youths in grades 10 and 11. 
In contrast, parental academic socialization had positive effects regardless of youth age.

	Xiang et al. (2017)
China
Cross-sectional

	To explore the mediating role of achievement goals based on a 2 × 2 framework of the relationship between parenting styles and school adjustment in a sample of adolescents.

	Parenting dimensions: 
Control vs. autonomy support

	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
Mastery-avoidance goals

	N = 1061 adolescents (China)
Gender: 50.4% F, 49.6% M
Mage = 14.81
Design: Cross-sectional
	Autonomy support was positively related to mastery-approach, mastery-avoidance, and performance-approach goals.
Psychological control was positively related to mastery-avoidance, performance-approach, and performance-avoidance goals.
Parental autonomy support was associated with adolescent adaptive school adjustment, both directly and through its positive relationship with mastery-approach and performance-approach goals; however, parental psychological control was associated with adolescents’ school adjustment in a maladaptive manner, both directly and through its positive relationship with mastery-avoidance and performance-avoidance goals.
Mastery avoidance goals suppressed the relationship between parental autonomy support and adolescents' school adjustment, and performance approach goals suppressed the relationship between this adjustment and parental psychological control.

	Xu et al. (2018)
China
Cross-sectional

	To examine the relations between parental psychological control, autonomy support, and adolescents’ academic functioning 
To examine how achievement goal orientations are constructed and developed by psychological control and autonomy support and how they subsequently influence students’ maladaptive academic functioning
	Parenting dimensions: 
Control vs. autonomy support

	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
	N = 845 students (10th grade, China)
Gender: 447 M, 398 F
Mage = 15.2 M, 15.1 F
Design: Cross-sectional
	Parental psychological control was significantly and positively related to performance-approach and performance-avoidance goals, and not significantly related to mastery goal orientation. 
Parental autonomy support was significantly and positively related to students' mastery goal orientation, and not significantly related to performance-approach and performance-avoidance goals.

	Xu et al. (2020)
China
Cross-sectional

	To examine the influence of parental involvement on achievement goal orientations among Chinese high school students.
	Parental volitional actions: 
Task support 
Promotion of learning at home
Parental motivational support: 
Emotional support
Parental aspirations and expectations
	Goal orientation: Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
	N = 741 students (10th grade, China)
Gender: 374 M, 367 F
Mage = 15.51
Design: Longitudinal
	Over time, a decline was observed in the perceived level of parental involvement and mastery goal orientation, while an increase was found in their performance-approach goal orientation and stability in performance-avoidance goal orientation.
Level and changes in parental involvement had significant effects on changes in mastery goal orientation and were unrelated to performance goal orientation.

	Zhou et al. (2023)
China
Cross-sectional

	To examine the relationship between parental socialization goals and adolescent academic motivation and the mediating role of parental practices.
	Parental motivational support: 
Parental aspirations and expectations
Parenting dimensions: 
Autonomy support
	Goal orientation: Mastery-approach goals

	N = 285 adolescents (China)
Gender: 51% F, 49% M
Mage = 12.29
Design: Longitudinal
	Parents' personal development socialization goals were positively correlated with parental autonomy support and mastery goal orientation.
Parents' academic achievement socialization goals were positively related to mastery goal orientation.
Parents' perceived self-development socialization goals positively predicted adolescents' academic motivation one year later, which was mediated by increased parental autonomy support.

	Zong et al. (2018)
China
Cross-sectional

	To examine the relationship between children’s perception of different dimensions of parental involvement and their achievement goals, and the moderating role of parenting style
	Parental volitional actions: 
Task support 
Home-school communication and parent interest
Parental motivational support: 
Academic socialization
Parenting dimensions: 
Control vs. autonomy support
	Goal orientation:
Mastery-approach goals
Performance-approach goals
Performance-avoidance goals
	N = 614 students (4th to 5th grade, China)
Gender: 316 M, 298 F
Mage = 10.93
Design: Cross-sectional
	Academic socialization and task support were positively correlated with all three achievement goals.
Home-school communication and parental interest were only positively correlated with mastery and performance-approach goals but did not correlate with performance-avoidance goals.
Parental autonomy support was positively correlated with mastery and performance-approach goals and was unrelated to performance-avoidance goals.
Parental psychological control was positively correlated with performance-approach and performance-avoidance goals and was unrelated to mastery goals.
Parental psychological control moderated the relationships between performance-approach goals and two types of parental involvement: academic socialization and task support.
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	Reference
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	1
	Abildaeva, G., Mayur, M., Zharnitskiy, V., & Shilova, V. (2022). The interplay of dominant factors that influence adolescents' academic performance: Motivation type and pressure vs involvement. Frontiers in Education, 7, 912744. http://dx.doi.org/10.3389/feduc.2022.912744
	[bookmark: _Hlk163071449]Qualitative study

	2
	Boonk, L. M., Hieronymus, J. M.; Gijselaers, H. J. M., Ritzen, H., & Brand-Gruwel, S. (2022). Student-perceived parental involvement as a predictor for academic motivation in vocational education and training (VET). Journal of Vocational Education and Training, 74(2), 187-209. https://doi.org/10.1080/13636820.2020.1745260
	The sample does not meet the objectives outlined in the review

	3
	Chen, P., Zhang, J., Xu, N., Zhang, K., & Xiao, L. (2023). The relationship between need for cognition and adolescents’ creative self-efficacy: The mediating roles of perceived parenting behaviors and perceived teacher support. Current Psychology, 42, 7812-7825. https://doi.org/10.1007/s12144-021-02122-7
	The variables being evaluated do not align with the objective of the review

	4
	Cheung, C. S. S., & Pomerantz, E. M. (2015). Value development underlies the benefits of parents’ involvement in children’s learning: A longitudinal investigation in the United States and China. Journal of Educational Psychology, 107(1), 309-320. https://doi.org/10.1037/a0037458
	The variables being evaluated do not align with the objective of the review

	5
	Choi, N., Jung, S., & No, B. (2024). Learning a foreign language under the influence of parents: Parental involvement and children’s English learning motivational profiles. Journal of Child and Family Studies, 33(1), 237-252. https://doi.org/10.1007/s10826-023-02701-1
	The variables being evaluated do not align with the objective of the review

	6
	Falanga, K., Gonida, E., & Stamovlasis, D. (2023). Predicting different types of parental involvement in children’s homework: The role of parent motivational beliefs and parent affect. European Journal of Psychology of Education, 38(1), 249-268. http://dx.doi.org/10.1007/s10212-022-00613-0
	The variables being evaluated do not align with the objective of the review

	7
	García-Pérez, O., Inda-Caro, M., Fernández-García, C. M., & Torío-López, S. (2020). The influence of perceived family supports and barriers on personal variables in a Spanish sample of secondary school science-technology students. International Journal of Science Education, 42(1), 70-88. https://doi.org/10.1080/09500693.2019.1701216
	The variables being evaluated do not align with the objective of the review

	8
	Gilar, R., Veas, A., Miñano, P., & Castejón, J. L. (2019). Differences in personal, familial, social, and school factors between underachieving and non-underachieving gifted secondary students. Frontiers in Psychology, 10, 2367. https://doi.org/10.3389/fpsyg.2019.02367
	The sample does not meet the objectives outlined in the review

	9
	Giota, J., & Bergh, D. (2021). Adolescent academic, social and future achievement goal orientations: Implications for achievement by gender and parental education. Scandinavian Journal of Educational Research, 65(5), 831-850. https://doi.org/10.1080/00313831.2020.1755360
	The variables being evaluated do not align with the objective of the review

	10
	Goodall, J. (2021). Scaffolding homework for mastery: Engaging parents. Educational Review, 73(6), 669-689. https://doi.org/10.1080/00131911.2019.1695106
	Qualitative study

	11
	Gutiérrez González, N., & Isidro de Pedro, A. I. (2023). La influencia de los estilos educativos parentales en el rendimiento escolar de los hijos. International Journal of Developmental and Educational Psychology, 1(1), 17-30. https://doi.org/10.17060/ijodaep.2023.n1.v1.2471 
	The variables being evaluated do not align with the objective of the review

	12
	Hill, N. E., Liang, B., Price, M., Polk, W., Perella, J., & Savitz-Romer, M. (2018). Envisioning a Meaningful Future and Academic Engagement: The Role of Parenting Practices and School-Based Relationships. Psychology in the Schools, 55(6), 595-608. https://doi.org/10.1002/pits.22146
	The variables being evaluated do not align with the objective of the review

	13
	Hoffman, J. A., Bates, S., Anderson-Butcher, D., & Fuller, M. (2017). The school experiences of rural youths: A study in Appalachian Ohio. Children & Schools, 39(3), 147-155. https://doi.org/10.1093/cs/cdx010
	The variables being evaluated do not align with the objective of the review

	14
	Hong, J. S., Lee, J., Thornberg, R., Peguero, A. A., Washington, T., & Voisin, D. R. (2020). Social-ecological pathways to school motivation and future orientation of African American adolescents in Chicago. Journal of Educational Research, 113(5), 384-395. https://doi.org/10.1080/00220671.2020.1838408
	The variables being evaluated do not align with the objective of the review

	15
	Inda-Caro, M., Rodriguez-Menendez, C., Fernandez-Garcia, C. M., & Vinuela-Hernandez, M. P. (2020). Parental achievement goals' role in the undergraduate students' self-concept. Revista Iberoamericana de Diagnóstico y Evaluación Psicológica, 3(56), 143-158. https://doi.org/10.21865/RIDEP56.3.11
	[bookmark: _Hlk163071587]Theoretical study

	17
	Kumi-Yeboah, A., Tsevi, L., & Addai-Mununkum, R. (2018). Parental aspirations and investments in the educational achievements of African immigrant students. Multicultural Learning and Teaching, 13(2). https://doi.org/10.1515/mlt-2016-0009
	The variables being evaluated do not align with the objective of the review

	18
	[bookmark: _Hlk151220526]Lase, D., Zega, T. G. C., Daeli, D. O., & Zaluchu, S. E. (2022). Parents’ perceptions of distance learning during COVID-19 in rural Indonesia. Journal of Education and Learning, 16(1), 103-113. https://doi.org/10.11591/edulearn.v16i1.20122
	Qualitative study

	19
	Loughlin-Presnal, J., & Bierman, K. L. (2017). How do parent expectations promote child academic achievement in early elementary school? A test of three mediators. Developmental Psychology, 53(9), 1694-1708. http://dx.doi.org/10.1037/dev0000369
	The variables being evaluated do not align with the objective of the review

	20
	Madjar, N., Shklar, N., & Moshe, L. (2016). The role of parental attitudes in children's motivation toward homework assignments. Psychology in the Schools, 53(2), 173-188. https://doi.org/10.1002/pits.21890
	The variables being evaluated do not align with the objective of the review

	21
	Madjar, N., Voltsis, M., & Weinstock, M. P. (2015). The roles of perceived parental expectation and criticism in adolescents’ multidimensional perfectionism and achievement goals. Educational Psychology, 35(6), 765-778. https://doi.org/10.1080/01443410.2013.864756
	The variables being evaluated do not align with the objective of the review

	22
	Maltais, C., Bouffard, T., Vezeau, C., & Dussault, F. (2021). Does parental concern about their child performance matter? Transactional links with the student's motivation and development of self-directed learning behaviors. Social Psychology of Education, 24(4), 1003-1024. https://doi.org/10.1007/s11218-021-09642-x
	The variables being evaluated do not align with the objective of the review

	23
	Mata, L., Pedro, I., & Peixoto, F. J. (2018). Parental support, student motivational orientation and achievement: The impact of emotions. The International Journal of Emotional Education, 10(2), 77-92. 
	The variables being evaluated do not align with the objective of the review

	24
	Moutsios-Rentzos, A., Chaviaris, P., & Kafoussi, S. (2015). School socio-cultural identity and perceived parental involvement about mathematics learning in Greece. REDIMAT – Journal of Research in Mathematics Education, 4(3), 234-259. https://doi.org/10.17583/redimat.2015.1517
	The variables being evaluated do not align with the objective of the review

	25
	Núñez, J. C., Freire, C., Ferradás, M. M., Valle, A., & Xu, J. (2023). Perceived parental involvement and student engagement with homework in secondary school: The mediating role of self-handicapping. Current Psychology, 42, 4350-4361. https://doi.org/10.1007/s12144-021-01791-8
	The variables being evaluated do not align with the objective of the review

	26
	Núñez, J. C., Pascual, S., Suárez, N., & Rosário, P. (2021). Perceived parental involvement and children’s homework engagement at the end of primary education: A cluster analysis. Revista de Psicología y Educación,16(1), 88-103. https://doi.org/10.23923/rpye2021.01.204
	The variables being evaluated do not align with the objective of the review

	27
	Núñez, J. C., Suárez, N., Rosário, P., Vallejo, G., Valle, A., & Epstein, J. L. (2015). Relationships between perceived parental involvement in homework, student homework behaviors, and academic achievement: Differences among elementary, junior high, and high school students. Metacognition and Learning, 10(3), 375-406. https://doi.org/10.1007/s11409-015-9135-5
	The variables being evaluated do not align with the objective of the review

	28
	Peixoto, F., Mata, L., Campos, M., Caetano, T., Radišić, J., & Niemivirta, M. (2023). ‘Am I to blame because my child is not motivated to do math?’: Relationships between parents’ attitudes, beliefs and practices towards mathematics and students’ mathematics motivation and achievement. European Journal of Psychology of Education. https://doi.org/10.1007/s10212-023-00774-6
	The variables being evaluated do not align with the objective of the review

	29
	Qu, Y., & Pomerantz, E. M. (2015). Divergent school trajectories in early adolescence in the United States and China: An examination of underlying mechanisms. Journal of Youth and Adolescence, 44(11), 2095-2109. https://doi.org/10.1007/s10964-014-0201-0
	The variables being evaluated do not align with the objective of the review

	30
	Regueiro, B., Rodríguez, S., Piñeiro, I., Estévez, I., Ferradas, M. M., & Suárez, N. (2015). Differences in the perception of parental involvement in homework depending on the level of student motivation. European Journal of Investigation in Health Psychology and Education, 5(3), 313-323. https://doi.org/10.30552/EJIHPE.V5I3.134
	The variables being evaluated do not align with the objective of the review

	31
	Reschke, K., Villarreal, B., Wu, V. C., & Heckhausen, J. (2016). Parents still matter: Patterns of shared agency with parents predict college students’ academic motivation and achievement. Motivation Science, 2(2), 97-115. https://doi.org/10.1037/mot0000033
	The sample does not meet the objectives outlined in the review

	32
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	Frontiers in Psychology
	2023
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	3.8

	Cimon-Paquet et al.
	European Journal of Psychology of Education
	2023
	
	X
	
	
	3.0

	Diaconu et al.
	Learning and Individual Difference
	2016
	
	X
	
	
	1.65

	Diaconu et al.
	Current Psychology
	2022
	
	X
	
	
	2.8

	Kosterelioglu
	Educational Policy Analysis and Strategic Research
	2018
	
	
	
	
	-

	León del Barco et al.
	International Journal of Environmental Research and Public Health
	2019
	
	X
	
	
	2.849

	Lerner & Grolnick
	Motivation and Emotion
	2020
	
	
	X
	
	2.340

	Lerner et al.
	Contemporary Educational Psychology
	2022
	X
	
	
	
	10.3

	Li et al.
	Journal of Happiness Studies
	2020
	X
	
	
	
	3.852

	Martins et al.
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	2020
	
	
	
	X
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	Rodríguez et al.
	Psicothema
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	X
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	2022
	
	
	
	X
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	Journal of Early Adolescence
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	X
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	X
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	X
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	X
	
	
	
	4.9

	Zong et al.
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	X
	0.776


Note. All impact factors are taken from JCR (Journal Citation Report) except Wehrspann et al. (2016) and Xu et al. (2018), which are taken from SJR (Scimago Journal Ranking). 
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Note. Independent variable: green for information provided by children and pink for information provided by parents. Parental volitional actions: TS = Task support; SC = Home-school communication and parent interest; PL = Promotion of learning at home. Parental motivational support: ES = Emotional support; AS = Academic socialization; PAE = Parental aspirations and expectations. Parenting dimensions: CON = Control; AUT = Autonomy; ACE = Acceptance; REJ = Rejection. Dependent variable: yellow for goal orientation, orange for academic motivation, and pink for information provided by parents. Goal orientation: MAp = Mastery-approach goals; PAp = Performance-approach goals; PAv = Performance-avoidance goals; MAv = Mastery-avoidance goals. Academic motivation: INT = Intrinsic motivation; EXT = Extrinsic motivation; JEC = Introjected motivation; IDE = Identified motivation; REW = Reward; ACH = Achievement; SA = Social evaluation. Sample: ELS = Elementary school; MHS: Middle and high school; M = information on maternal involvement; P = information on parental involvement (mother, father, or both).







